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Scheduled learning and teaching hours 15 hrs
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Placement / work based learning

Guided independent study 135 hrs
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MA Education with Early Childhood v O
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Module Aims

The module Aims to demonstrate a critical understanding of the value of mentoring/coaching
to develop and improve professional practice. To explore the value and purpose of peer
observation of learning and teaching to develop and improve professional practice. To reflect
critically on good education practice. To identify the potential impact of professional
development through coaching and/or mentoring and classroom observation on raising
standards and improving pedagogy that will enhance the quality of learning and teaching
through advance professional activity.

Module Learning Outcomes - at the end of this module, students will be able to

1 Analyse critically and reflect on the application of theoretical models relating to
mentoring/coaching and observation to practical context.

2 | Critically examine the characteristics associated with the role of coach/mentor.

3 Critically analyse the characteristics of a mentoring relationship within their practice.

4 Evaluate critically the use of peer mentoring/coaching as a method for raising standards
that that will enhance the quality within an educational organisation.

Employability Skills | =included in module content

The Wrexham Glyndwr Graduate A =included in module assessment

N/A = not applicable

Guidance: complete the matrix to indicate which of the following are included in the module content and/or

assessment in alignment with the matrix provided in the programme specification.

CORE ATTRIBUTES

Engaged IA

Creative IA

Enterprising

Ethical

KEY ATTITUDES

Commitment IA

Curiosity |

Resilient |

Confidence IA

Adaptability |
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PRACTICAL SKILLSETS

Digital fluency IA
Organisation A
Leadership and team working A
Critical thinking I
Emotional intelligence IA
Communication A

Derogations

Assessment:

Indicative Assessment Tasks:

1. Initiate the mentoring of a professional colleague or new member of staff against a
negotiated ‘need; over a period of three sessions. Record the process and evaluate the
effectiveness of the model (s) adopted and strategies employed. (900 words)

2. Critically review the use of coaching/mentoring models through observation of professional
colleague or new member of staff. Draw upon experience gained and current literature in the
field. (900 words)

3. As a result of drawing on the experience gained from the case study, observation and
current literature in the field, learners will have the opportunity through reflective
commentary, to implement their knowledge and understanding in a practical setting. This will
be demonstrated by considering the ways in which the use of peer mentoring/coaching could
be a viable method for raising standards that will enhance the quality within their educational
organisation. (1,200 words)

Assessment Learning
Outcomes to | Type of assessment Weighting (%)
number
be met
1 1,2 Case Study 30%
2 3 Observation 30%
3 4 Reflective Practice 40%

Learning and Teaching Strategies:

The overall learning and teaching strategy is one of guided independent study, in the form of
distance learning requiring ongoing student engagement. On-line learning materials will be
provided as weekly sessions whereby the student is required to log-in and engage on a
regular basis throughout the module. There will be a mix of video recordings, with supporting
notes/slides, containing embedded digital content and self-checks for students to complete as
they work through the module and undertake their assessed tasks. The use of a range digital
tools via the virtual learning environment together with additional sources of reading will also
be utilised to accommodate accessibility.

Updated September 2019




The basis for working with online materials will be through self-directed study and regular
online communication with tutors/peers. Students are encouraged to interact with each other
and tutors through a range of communication tools.

Syllabus outline:

The syllabus outline has been presented as a broad set of questions for the lecturer and
students to answer together using the most up-to-date materials available. This recognises
that knowledge, theory, concepts and practice will change over the life span of this course
and the content used to answer the questions below should be revised each year as
appropriate.

Ethical issues associated with coaching/mentoring and observations;

Models of coaching and mentoring;

Models associated with effective observation;

Effective communication;

Constructive feedback;

Supporting development of others;

Purpose of observation including developmental, performance management and peer

systems;

e Characteristics of effective observations — a systematic and process structure
including pre and post meetings, target setting, and the value of a cyclical approach;

e Skills for observers;

¢ Evaluating the observation process.
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